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Child Development
CICAREAR)

Jean Piaget — Swiss

CIERLEISD) Psychologist

Note:

» Physical Development
(I Tam™)

> | Cognitive Development |—— Brain (feam)
(T o) - Jean Piaget (SfH fiamst)

»  Social Development

CICUSEREEILD)

» Emotional Development
(HerTresh foehT®)




1. JeanPiaget's Cognitive Development

(ST Torars ST faemm )
» Children are active builders of knowledge.
= M o Tl Foian 2|

> Radical Constructivist
3 TATCHR TSR |

» Little Scientist
EEACEIRED
% Curiousity (f5=19)
 Experiment (J3I1T)
% Activity (Tfdfefer)

» Cognitive developmentalso knownas:
ST TR < &2 7 A @ oft S g

K/

< Mental Development ( qHfaeh fasm)

% Intellectual Development ( gk gt

Note:

> JeanPiagetbelongs to Constructivism School of thought.
(ST Terarst TR, (Yereshars) foremem @ gefed €

» Child should be active
(== aferd BFT =fen)

»  Thechild should be given meaning making simple
(Sr=d =1 27Ul 30T <A AMET)

»  The Child should notbe keptinactive (passive).
(I== h! TAftra €1 T =nfew))




Radical Constructivist
3U TACHER AR

R/

% Trytobuild the child'sindependent knowledge.
(= % Tor I T TR0 HE 1 g I )

% The child will build his /her knowledge based on his/her experience.
(ST 319 TN & SR W ST A 1 901 H3M)

% Child'sactivity is supreme in Radical Constructivism.

(3 TARHHAE | aed i Tarary gared gl)

-

Note : Genetic Epistemdogy

L Heredity

EIREINETLY
> JeanPiaget gaveimportance to heredity.

(ST Terarst = erefRTend w1 we & 21)

Note:  As per Piaget
(Toamst = S17ER)

> Developmentis discontinous.

(TershT® Weh 3Tad wieha 21)
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Sensorimotor (Fa<TEH)

15 — Age (3%) Pre-operational (qd-feraresh)
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Formal
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-

NCF <— C(Constructivism
(TEAER)

Active (Ffa)

I

|
Radical
Constructivist
(TIATCHSR dTAT], AT

FSAHR AR )

N
» Radical Constructivist —  Role of teacher
CERIEDIEIEY) (Treger =1 yfHeRT)
Facilitator
(gfaeern)
» About Constructivism (T=AER )
s
> Totally opposing (quid: ferier)
% Rotelearning (3)
% Reward (JT&HR)
% Punishment (378)
< Conditioning ( 3TJs¥)
%  Measurement (A1)
% Compare (eI T
% Competition (Ffc=fird)
4




> Fourfactors in Piaget Theory.

(forars faegia & oI 9 /aheh )|
1. M — Maturation (qR¥==T) — Related to genetics
2. E — Experience (31399) — Activity
3. S — Social Experience (GMIfSeh 31q49e) — Related to genetics
4. E — Equilibiration (He)
Four Stages (=TT =0T ) Four factors ( IR d )
1. Sensorimotor (Fe<ITeh) M — Maturation (IRgaad)
2. Pre-operational (‘Ef EIERISED) E — Experience (3I99)
3. Concrete (Fqd-GfsrarcHeh) S — Social Experience
(HTHISTR ST
4.  Formal (3Td-Hfchareder) E — Equilibiration (¥de)
> Equilibration (319d-Hfshareder)
Adaptation Organisation
(STIF) (FTe)
Accomodation Assimilation
(FHETSH) ( STTCHHT)
N
5




Schema ( ThHT)

1. SetofMental Structures
(AR FTEATST 1 HHE )

2. Packets of information.

(=1 & Tehe)

Brain (f<Am)
Stored information

(T Fgem)

Existing knowledge
(e =)

Previous knowledge Mental structures

(@ ) (FEfEs HEE)

» Schema :  Organised Structure of Knowledge.
(GhIET)  HH T HOSd STl ki ShiHT hed 2
\

Update (HM{geh sHM1)

> Negative Words related to Piaget's theory. (qufd: fertier)
1. Reward (™)
2. Punishment ()
3. Drilland Repetition ( A+™H R gRgf)
4. Memorising (¥)
5. Passive/Ratelearning (fHftrd/Te)

N\

6
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Assimilation ( STTEATAERIT )

l

Equilibration (Hga )

(Schema UPdat; New Situation (7% fefa)

l

Disequilibrium  (3TH{A)

l

Accomodation | (HHTEST)

» Assimilation — toadd

( SATHITIRTOT) —> (SIS

» Accommodation — Change, modity, adjust

(TURSH) — (afRed, gefud, TaEifsa )

Assimilation ( 3TTETARTUT )

» Adding something new into the existing Schema is known as
assimilation.
(TS THIAT § o 741 SIgH i STCHANRL0 & &9 H ST Sl 81)

Accommodation ( THIETSH )

» Change, Modify, Adjusting in previous schema is known as
accomodation.

(forse T o gfiads, GenyH, GURISH ] TURSH o 9 5 S ST 21)

N\

7
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Example :-

>

Assimilation =~ — Achild learnabout Dog.
( ATHYTATR ) (Ueh oo &<l oh I H HE)
Equilibration = — Saw dog.
(Hger) (T =)
l — Speakdog
(S @)
New Situation — Saw cat
(¢ ferfa) (foeett <4@)
\2 — Speakdog
(‘S et
Disequilibrium # ImbalanceinSchema
(7% fefd) (TR H ST )
2
Accomodation = Addnew informationinschema.
(FHTESH) (TR H 78 SRR SST)
|
Assimilation ( AT

l

Equilibration (Fget)

l

New Situation (T2 feafa) Adaptation

l

Disequilibrium  (378de)

l

Accomodation CLIRISED

(3T )




» Fourstages of a Piaget's theory.

(firarst gt o = =roT)
1. Sensorimotor Stage (0-2 years)
(TR 3TeEe)
2. Pre-operational Stage (2-7 years)
(g -HfchaTcHeh oTareer)
3. Concrete operational stage (7-11 years)
(7d HichaTcHen aTeree)
4. Formal operational stage (12+ years)
(ST GfchaTcheh sTereel)
1. Sensorimotor Stage (0-2 years)
( FAE U 3TaaT )
> Reflex Actions—Senses are teachers!
(yfgardt feramd - sfsat forems 21)
» Concrete operational stage (7-11 years)
(7d HichaTcHe aferee)
» Formal operational stage (12+ years)
(T Hfchareeh 3Tereen)
» Goal Directed Behaviour
(feem-feferd e
> Object Permanence
(g Tenfa)
% Outofsight, Out of mind. (TSR ¥ g, fAm 4 )
< Lack of object Permanence. (%] €M1faca skl 3749)
< Achievement of object permanence. (& €I hi YTfe )
» Deferred Imitation.

CENIECRERETUD)




Note :

»  Child thinks by all these :- Ears, hands, eyes.
(== 31 99 9 GI=d1 © - i, B, )

2. Pre-operational Stage (2-7 years)
( ga-HferareTen 21T )
» Pre-school age

JSONT—

Early childhood  Play age Toy age

»  Aminism (FS{iaaR)

R/

% Childbelief that all non-living things are living things.
(st o1 =18 forvard g 7, fop weft fsiier aeq shfea a=qd 21)
> Egocentrism ( Tgeh{sdres)
% Self-centered ( 3TTH ohfsd)

» Irreversible Thinking (314 fqerdt fara)

RN

Water (9) Ice (9%F)
Ice (%) Water (91)
Pt




The child thinks that ice can be made from water but water cannot be
made from ice.

(=1 9=l © T ot 9 9% @t 99 Ghdl © olfeed 9% o g e
I Hehdl)
Centration (ShgIehIoT)

» Lack of Conservation (G701 sl 1)

% The child focuses all his attention on just one thing e.g. focuses

on the height of utensils.
(S=a1 3791 9N & fadh T & = W s e

TR ; Al BT ST R & ShfEd S 2l)

Transductive Reasoning.
(9TShYTT deh )

«* (Child see a connection between unrelated incident.
(S=a] TG T o &g Fau 2@ 21)

Symbolic thought (dshTeHeh fa=I)

RY

% Semiotic function (dirTcHsh hTd) — positive (HHTHS )

RY

» Using symbols, such as words and images, and creating mental
images of events or objectis known as Symbolic thinking.

(TRl 3R Bl ST Welleh! b1 SYANT AT ST HAST o1 Teqgat i
qTe Sl s=M1 Ydiehede foaR & &9 1 SH1 Sl 2 1)
% Make Believe Play.

L)

Causes and Effect Relationship
(HRUT-hTE Tae)

RS

% The relationship between two events or situations when one of
the two is the cause of the other.

(R wemisH a1 feurfaai & o= 1 Tee S S H 9 TH TR BT HRO
= 81)




[ Example : ]

Sun light
(¥9)

Causes (hRU)

|

Clothes dry faster
(FUE Vel gEd B)

|

Effect (94919)




» Three mountain test.

(el wefar aderor)

A piagetian exercise that evaluates children's ability to take visual
perspectives. Children are asked to describe how a doll perceives a
three-dimensional representation of three mountains from different
angles. When less complex activities are used, children under the age
of light can understand that others have a different visuals
perspective than their own, but they have trouble answering this
exam accurately.

(T Tyamsiferd v S a=ai i <9 URUed o i &Hdl 1 Jedieh

YT | o=l i T8 od & fere wer s € for we feen fafv= s 9
& TeTel & Fremanh wfaftfuc 1 @ Y@ #1 W& w0 Sfea fdfafiEr
1 SYANT fohal a1 €, o71c o | ¥ Y % =0 Gug Gehd @ foh el

*1 39T SMLHIV 9 3Tl B, Afeh S= 39 J0en H1 Wb W o H
T A 21)

3. Concrete Operational Stage (7-11 Years)
T wienarees ateem (7-11a)

In this stage of cognitive development, children begin to think logically
about concrete events and objects. While their reasoning is still tied to
tangible, real-world situations, they demonstrate significant cognitive
advancements compared to earlier stages.

(HAFTCH faehta & 39 =01 §, 9=9 39 el R a&qe & 9r H i
9 W YAl IE L 2| Safh St aeh 1ot oft g, areafass g w1 frofaar @
S[EI BT, o Teed o = o1 Joil § Hecqul H=HIcHsh S—d syl id 1)

1. Logical Thought Begins ( @Tfcheh |Iel St ITETA ):

* Logical thinking develops, allowing children to solve problems
based on reasoning rather than guesswork or intuition. They
understand cause-and-effect relationships.




(difher e faesnfaa Bt €, S99 o4 faH =1 ofaad & oo deh
& YR W GEEET F HHEE FX THd 8l 9 HRO-FAE Haei P
T 21)

Example: A child can reason that if all dogs are animals and a
Labradorisadog, thenaLabradorisananimal.

(STEIU1: Ueh o= qoh T Gehel € T afg @eft s SR ® 3 dsrer
Teh 71 €, @ TISTSR Teh SeR B1)

2. Reversible Thought ( wfaerd @< ):

The ability to mentally reverse a process or action. This helps
children understand that changes can be undone.

(fereht fshan =1 e ! AMAfAS ®9 Y S 1 &l 399 Sod GHEd §
fo aftard= g fearfa o e @shd 21)

Example: A child understands that if you pour water from a glass
into a bottle and then pour it back, the amount of water remains the
same.

(ISR T =a1 G Fhdl ¢ o6 3R o119 ey ¥ didal § gt e/l
3R FFY 39 arg e o <16, @t O 1 |3 99 ©dl e l)

3. Decentration ( 3T&h=<UT ):

The ability to focus on multiple aspects of a situation
simultaneously, rather than being centered on one feature.

(frdl Rarfd & % T=qsll W Th Y &4H &isd ® &l &war, 7 6
Hhad T fagied «)

Example: When comparing two blocks, a child considers both
height and width to determine which block is bigger.

(STMEIT: T ATkl shl Joil hid THA, T=al ! a8 3R e I
T o ohta € o & w1 s 21)




Conservation Achieved (T30 9ifd) ¢

Understanding that quantity, mass, or volume remains constant
evenif the appearance changes.

(& GHS1 ToF |, S99 A1 S, 918 ©Y 9€el SC, 991 Wl 21)

Example: A child realizes that if clay is rolled into a ball or
flattened, the amount of clay remains the same.

(STERT: Tk === gzl @ T fogl &1 i & w9 § a8 fvan <@ =0
<9l feman ST, e &1 A E9H wd 21)

Classification ( STieRTOT ):

English: The ability to organize objects into categories based on
shared characteristics.

(et fasroaretl & SR T a&q3Tl il T H SFaeerd i i &Hdll)

Example: A child can group animals into categories like mammals,
reptiles, and birds.

(SEET: Wb oedl SMadl i WU, T0gy iR usht SEh gforr o

aTfiehd Y Fehell B1)

Transitivity ( G& Wi ):

The ability to understand the relationship between objects in a
logical order

(STl & o9 TR AT ST | Fael i U i &HdTl)

Example: If a child knows that A is taller than B and B is taller
than C, they caninfer that A is taller than C.

(SETETT: 3TN == Sl & fF A, B © ofa1 § 3 B, C 9 o1 &, dl o

freerd frerTel Wehdl @ foF A, C | a1 ©)




4. Formal Operational Stage (11 Years and Above)
3iruenfier Hisharaner staar (11 9 3R 39w 31fa )

At the formal operational stage, individuals develop the ability to think
abstractly, logically, and systematically. This stage marks the beginning of
advanced reasoning, where hypothetical and theoretical concepts are
explored.

(3t Gfwarade staen o, =Afa od, aifeher IR =rafte ®9 9 @er

1 el faerfad sl &1 98 TR0 S=id e ! e ! fafgd widl ®, wEl

TR 3R YgIfaeh STaURoNST &1 gal o Tl Sid 2 1)

1. Abstract Thought( areder fa=m ):

Abstract thought refers to the ability to think about concepts and
ideas that are not directly tied to concrete experiences. Adolescents
can now consider possibilities, future outcomes, and philosophical
questions.

(Tefer foR o1 Ao 39 faemi oiR sraumoneti & IR o deer € S
godel 3FE U TR §[S Bid &1 TRk ore Huramiett, wiasy & uftom #iR
Trifen 9 TR fom o Tend B1)

Example: A teenager can think about abstract concepts like justice,
freedom, or love and discuss their implications.

(STEXT: Tk TR =0, Toaar a1 99 S ofd foerl & oR ¥ 9=
Hehdl & 3N 3R] AT FT TRl 21)

2. Hypothetico-deductive Reasoning ( 3THTA-ehuiceh deh ):

This is the ability to develop hypotheses or predictions and test
them systematically to arrive at conclusions. Adolescents can
consider multiple variables and scenarios when solving problems.

(3rgATa-Fremicnes o o emar € fed wiE e afehewn =
et it © 3R SO Hafeed ®9 ¥ W@l et | g 2
feh IR TorEaell ol get e W g =R 3R 9Rgeal W fa=m ot ¥ehd 21)




Example: In a science experiment, a student hypothesizes that
increasing sunlight will speed up plant growth. They then test this
by exposing plants to varying levels of sunlight and observe the
outcomes.

(STMERT: Ueh Tt 9am ®, Uk BT 8 URehed 1 il © o Gd & Fehman
¥ gfg @ ol 1 gfg O @ @ T8 o5 9 d w1 fafee wl @
T3 & THTeT § TR TRt 1 fRien et 2)

3. Personal Fable ( SR Ta shicdfeh Shall ):

The personal fable is a belief common among adolescents that they
are unique, special, and invulnerable. They often think their
experiences are different from others and that no one can truly
understand them.

(ARG hTeul-Teh el Teh Uen fovemy € St feroiki o ow gfar € fo6 o
Afgdta, fasia 3R oo/ &1 9 TR T ® o Sk oTgod Tl o o7em
2 SR hIE o} arde ¥ I8 TH 71 Gehal)

Example: A teenager believes that no one can understand the depth
of their emotions after a breakup, thinking, “No one has ever felt
this way before.”

(3SEW: T ThIR I8 G=ar & fF e ot ST dheTq & a5 &
T3 Rl MRS 1 TR GH Hehdl IR Gren ), “ford 7 off usel tan

HEqH &I feham BAI)
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